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Short history of the Rights in our Language(s) project

“Our Rights in our Languages” started in February 2024, when the ELIX educational team received its
funding approval from the Bodosaki Foundation. Two months later the Guide you are holding in your hands
was approved by the Institute of Educational Policy and the human rights education workshops began.
Within the one year of its implementation (March 2024 — February 2025), "ORiol" traveled to public
primary schools in Athens and Achaia (among which also intercultural primary schools and primary schools

in zones of educational priority), vocational high schools and integrated special vocational high schools in

Attica and Phocis, and accommodation centers for unaccompanied children in Athens and Patras.

Through the program’s activities...

...more than 200 participant children:

came into contact with the Convention for the Rights of the Child through games, quizzes, puzzles,
and group constructions

familiarized themselves with the values of equality, freedom, appreciation of diversity and
pluralism, and solidarity through experiential activities and free dialogue exercises,

practiced democratic deliberationn, advocacy, collaboration and collective decision-making skills
through simulation and problem-solving exercises, as well as through actual planning of awareness-
raising actions and their participation in a Student Forum

connected human rights to their daily lives by designing local newspaper headlines about human
rights, drawing maps of their neighborhood and depicting the rights situation on them, and
resolving scenes of violence and oppression through theatre.

.. more than 40 educators in schools (classroom teachers, parallel support teachers, school principals,

specialized staff) and accommodation centers (responsible teachers, caregivers, psychologists, social
workers):

participated in capacity building activities

received the program’s educational material and outputs (presentations, activities, cards,
worksheets, dictionary, digital photo exhibit), gave feedback and contributed to their adaptation
based on the needs of their groups

contributed to all the workshops with the children

implemented related projects with their students between workshops

accompanied the children to and supported the final Student Forum

... more than 100 parents/guardians:

were informed about the goals and methodology of the program by reading and signing the
Declaration/Consent Form that was sent to each group prior to the start of the program

received the small guide “9 strong YES + 1 absolute NO, based on the Convention on the Rights of
the Child: A small Guide for Adults: parents, guardians, people who work with children, all of us”
(see Small Guide for adults, page 50)

accompanied their children to and attended the Student Forum



Objective

The general objective of the program is the acquisition by the participating children of advocacy, decision-
making, argumentation, cooperation, autonomous learning, empathy and intercultural communication
skills (life skills) and the promotion of a positive attitude and emancipatory perspective towards social and
public life. At the same time, through a coherent set of experiential activities, the program aims to cultivate
appreciation for democratic values, such as respect for human rights and the defense of minority rights,
acceptance of diversity, appreciation of multilingualism and multiculturalism, the promotion of dialogue,
the importance of valid information, the pursuit of consensus in collective processes, and pluralism.

The added value in relation to existing "Education in Democratic Citizenship - Education in Human Rights"
(EDC/HRE) programs is on the one hand the emphasis on the intercultural/translingual implementation
methodology, and on the other hand the design of multimodal/multilingual material and awareness raising
actions by the participating children themselves.

Contribution

The program is based on the increasingly recognized importance of EDC/HRE in promoting the values of
equality, freedom, respect for diversity and in preventing against the increase of violence, racism,
extremism, xenophobia, discrimination and intolerance. This importance is reflected in the adoption of the
Council of Europe's Charter on EDC/HRE in the framework of the Recommendation CM/Rec (2010)7 of the
Committee of Ministers, as well as in CoE tools and recommendations since 1997.

The documents “Living together as equals in culturally diverse democratic societies” and “Reference
framework of Competences for Democratic Culture” (Council of Europe 2016 and 2021) focus on cultivating
skills of analytical and critical thinking, autonomous learning, observation, active listening, empathy,
communication and multilingual skills, cooperation, conflict resolution and adaptability, and on promoting
attitudes such as tolerance of ambiguity, respect and receptivity to cultural otherness.

The above highlights both the relationship between the promotion of a democratic culture and EDC/HRE
(based on the cultivation of attitudes and skills), and the relationship between these two and intercultural
education. In other words, EDC/HRE cannot be understood outside of an intercultural context, while at the
same time the intercultural/interlingual context enhances the experiential approach to the expected
learning outcomes of EDC/HRE. The same is confirmed by goal 4 "Quality Education" of the UN Sustainable
Development Goals, where education for a sustainable lifestyle is defined as education that promotes
human rights, gender equality, the culture of peace and non-violence, the identity of the global citizen, and
the recognition of cultural diversity.

For Greek society, the necessity of an intercultural approach to EDC/HRE is evidenced by the vulnerability
of refugee and migrant children (Committee on the Rights of the Child 2022, UNICEF 2021), many of whom
(4,000) are unaccompanied. The UN Committee on the Rights of the Child, examining Greece’s latest
reports (4-6) regarding the implementation of the Convention on the Rights of the Child, places particular
emphasis on the implementation of the articles that refer to refugee, asylum-seeking and migrant children
and makes recommendations regarding the end of refoulements, detention, protective custody, and
precarious living conditions in reception centers, the ensuring of a guardianship and foster-care mechanism
for unaccompanied children, the establishment of an interdisciplinary age determination team, and the
safeguarding of access to nutrition, hygiene, medical care and education.



Regarding education, of the 44,500 refugee and migrant children in Greece in September 2020, only 42%
were enrolled in formal education. In the same year, only 3% of young Roma had completed upper
secondary education, while a lack of adequate curricula for specific groups of students is noted together
with a general lack of life skills and intercultural communication curricula (UNICEF Report, 2021).

From the subjects’ perspective, native and refugee teenagers responding to the 2nd UNICEF U-report poll
(2022) state that “participation in local community groups/organizations” and “participation in campaigns
against discrimination” are the 2 main ways refugee children integrate into the local society after learning
the Greek language. Therefore, the preparation and implementation of EDC/HRE programs aimed at the
inclusion of all children through organized actions (experiential learning, emphasis on multilingual practices,
production of multimodal and multilingual materials) consolidates the coupling of means and purposes,
since it refers to and seeks to address all children.

Target - Group

The main target group of the educational program is children aged 12-17, while emphasis is placed on the
inclusion of children facing educational/social exclusion and/or displacement. The program is designed to
be implemented in multilingual and multicultural educational environments, capitalizing on students'
diverse linguistic, cultural and social resources and empowering their multilingual identities.

A secondary target group is the students' parents/guardians, who are invited to participate in awareness
raising activities and whose direct and indirect involvement is systematically encouraged and sought
throughout the workshop.

Methodology

This guide can be used by the teacher of the formal class, the reception class, but also by teachers of non-
formal education. The choice of this specific series of workshops is suitable for multilingual and
multicultural educational environments, without nevertheless presupposing them, since its theoretical
assumption is that all classrooms are places where individuals with diverse social and cultural experiences
meet and coexist, and with them a variety of linguistic and extra-linguistic codes, which need to be
recognized and utilized as learning resources, in order to accomplish learning and produce new knowledge.
The proposed meetings, however, presuppose a willingness to exchange and seek cooperation between
teachers, also for the organization of the Student Forum, which constitutes a central part of the curriculum
and which can be a prompt for or a continuation of practices such as student councils, in the pedagogical
tradition of Celestine Freinet.

The curriculum is both flexible and analytical, so that it can be adapted to the needs of different target
groups, while keeping intact the basic methodological principles on which it is based. This means that in the
5 suggested meetings, of 2 teaching hours each, the facilitator can remove/add acquaintance, energizing,
communication, relaxation, team building, trust development activities, they can insist on certain concepts
or techniques, propose others from the suggested toolkits or ignore other, but at the same time are
encouraged and guided into using:



a) Methods that promote experiential learning

Here, the concrete experience of a situation promoted through action (making a poster, participating in a
debate, making a decision, conducting a field research, designing a newspaper front page) is
complemented both by reflection and abstraction/generalization (rule making), as well as by the
application of its contents subsequently in other contexts. Kolb's (1984) experiential cycle used as a
theoretical framework, consisting of four complementary processes: experience, observation,
conceptualization, and active experimentation in new contexts.

Concrete
Experience

Feeling | ; e Concrete experience (feeling): Learning
: g / through experience and the emotions experience
Accommodating 2 Diverging
feel and do = feel and watch . .
8 gives rise to
" :divet ; Processing Continuum O':’”“;it‘l'e
xperimentation « T * servation H H 1 .
Doing . Watching ¢ Reflective Observation (watching):
$ . .
Converging & Assimilating Construction of meaning
- think and do § think and watch -
[ ' e Abstract Conceptualization (thinking):
Sonaccommiion = Logical analysis of ideas
Thinking

e Active Experimentation (doing):

Application, problem solving

It is important that in every learning cycle the facilitator systematically brings in both emotion and thought,
which assimilate and build experience into cognitive patterns, so that it can lose its case-specific
characteristics and be reused in different situations and in new contexts.

Furthermore, a process that includes all four of these stages activates all four of the following important
learning strategies, so that the learner practices and develops a habitus for using metacognitive skills:

Divergent thinking, which places emphasis on innovative, proactive and imaginative approaches to
things. With it, brainstorming and improvisation are carried out.

e Assimilation whereby a number of observations and thoughts are integrated into a whole. This is
how models, theories, conceptual maps, summaries are created.

e Convergent thinking which places emphasis on the practical implementation of ideas. It includes
problem solving, decision making and applications.

e Accommodation, through trial and error. This is where experiential learning, research, experiment
come in.

In this spirit, each of the 5 meetings, as well as the entire series of workshops, is structured to cultivate
specific concepts, values and skills which within the unit are prepared, introduced, experienced and then
processed, given meaning to, generalized, normalized, in order to be tested in new situations.

The questions listed in the instructions for the execution of each activity are therefore important (i.e.
“What do you think that windows stand for?”, “Is someone being harmed by the majority decision?”), and
so are the simple but substantive questions of the facilitator which encourage the child to assign meaning



and connect to its experience (“What did we just do?”, “How did you feel?”, “What did you observe?”,
“How could we have done it better?”). This way the facilitator elicits the generalization, that will support
theory: i.e. “If even one child is hurt/offended by the majority decision, then we need to think about how to
reframe the decision to include them. This requires the exchange of views, dialogue and argumentation
when making decisions”. This is a general formulation (a rule, a value) that emerges from the preceding
discussion (“How will we decide? Do all children agree? Does a child veto?”) and can then be used in all
subsequent decision-making processes.

b) Alternation of collaborative and independent learning

The curriculum includes activities in which the children are asked to work independently as researchers, to
collect and produce information, to express opinion, to make a translation, to produce an artistic creation.
However, a key element of the program are the activities that are carried out in working groups, sometimes
without the guidance or even the presence of the facilitator, in between meetings. For the execution of
these activities and the inclusion of all the children in the group, it is recommended that the facilitator has
introduced the children to the roles they can take on and the importance of taking up roles in turn within
the group: this way children get used to taking responsibility, develop empathy, see their peers as carriers
of experience from whom they can learn, acquire cooperation and adaptation skills.

Roles may initially be assigned according to preexisting experiences and interests, and their progressive
rotation may impart new experiences and interests to participating members. Such roles are those of the
coordinator, the secretary, the timekeeper, the cartoonist, the translator, the mediator, the digital media
consultant, but also many others depending on the composition of each team.

c) Multilingual practices

One of the specific goals of the curriculum is the validation, utlization and further development of
translanguaging which here is simultaneously understood as a social phenomenon, a pedagogical approach,
and an expected learning outcome.

As a social phenomenon, it primarily refers to emerging communication strategies in the context of
migration and multiculturalism. It includes multimodality, i.e. the mixing of language codes, images, videos,
media and is closely related to the prevalence of new media and the global interconnection and
development of virtual communities. Translanguaging constitutes a condition that arises without much
effort in the contemporary class.

As a methodological choice, it is based on the assumption that language constitutes "a social resource,
without clear boundaries of nations, territories and social groups" (translated from ZXtepyilou kau
Yudémoudog 2019: 310), and can be summed up as the consideration of the language capital of all students
in the syllabus and the intended use of all language codes in the course. It therefore favors "on the one
hand creativity - as long as one can follow or defy the rules of language use - on the other hand critical
thinking, to the extent that questioning, reflection and the expression of opinions arise on the occasion of
linguistic tokens" (translated from Ztepylou kal ZiuomouAog 2019: 312-313). At the same time, it favors a
collaborative and more equitable educational process (Tsokalidou & Skourtou 2020), as all students
contribute with their linguistic resources to the production of knowledge, and contributes to the
development of metalinguistic strategies and metacommunicative skills.



As a learning objective it concerns a complex skill of moving between linguistic and non-linguistic codes, a
competence that serves the construction of meaning, the inclusion of others and the mediation between
linguistic groups (Garcia 2009).

In this context, several of the activities proposed are aimed directly at the appreciation and strengthening
of multilingualism (such as the production of a multilingual dictionary). The materials provided (cards in
different languages, translated worksheets) are designed to encourage the facilitator to embrace all codes,
switching, translating, transferring. Many of the exercises also use painting, photography and the editing or
production of multimodal texts to encourage children to communicate using a wide range of media and
codes that express the meeting of languages and cultures.

d) Multimodal and identity texts

In the same direction, this guide promotes multimodality as a method of including and strengthening
multiliteracies. Multimodal texts (posters, websites, dictionaries, photo albums, illustrated texts,
advertisements, podcasts) are, on the one hand, more accessible and open to the different codes used by
students, offering the possibility of being approached from different entry points and in alternative ways,
on the other hand, they are indicative of texts that can be found in contemporary communication
environments. The emphasis on students' exposure to texts and discourses from a wide range of media and
from a wide range of cultural sources familiarizes them with their social contexts, while providing "a strong
foundation for a pedagogy of synaesthesia, or mode switching" (Kalantzis & Cope 2001).

Identity texts, which ta omoia approach different aspects of students' multifaceted identity ("A Body of
Knowledge", "Colorful windows", "My Name Has Its Own Story") or highlight their personal history after all,
cannot but be composed multimodally, to include not only in terms of content but also in terms of method
(code, medium, style) elements of the child's identity, including their relationship to language. All children's
productions can be approached here as identity texts, even those that do not at first glance constitute
testimonies, experiences, or personal narratives. Even the multilingual dictionary can qualify as an identity
text provided that the children themselves choose the relevant terms according to their experiences,
interests and stories. The same applies to their photos. Finally, multiliteracies can be promoted through
critical reflection on the chosen textual genre and the corresponding media used. How will we build the
dictionary? Let us examine one. Where does each entry go? Why do you think this is the case?

e) Differentiated learning

The above approaches (multilingual practices, group work with role-taking, utilization and production of
multimodal texts, experiential learning), which are reflected in the selection and pacing of the proposed
activities, aim at including students from different learning, socio-cultural and linguistic backgrounds, as
they promote the utilization of different linguistic repertoires, codes, modes, media, styles, experiences
and abilities in the educational process, and provide with differentiated aids and channels for approaching
and acquiring the learning objectives of the program.

In particular, the main learning objectives of each unit are approached deliberately, consciously and
explicitly through alternative activities aimed at children with diverse backgrounds. For each learning
objective, different combinations of activities are proposed for children who are currently learning greek as



a foreign language (use of other languages, use of non-verbal code, utilization of the role of the translator
or interpreter), children who face special learning difficulties (use of illustrated material, visual aids and
supports, multimodal productions, adaptations to the production of written text), children with disabilities
(accessibility, differentiated sensory stimuli), children from different socio-cultural backgrounds (inclusion
of other codes, styles, orality, use of home language, utilization of experiences, connection to the
community).

For example, the learning objective of highlighting the particular experiences, stories and abilities of
students as well as the goal of valuing diversity are promoted through a variety of activities (My name has
its own story, A Body of Knowledge, Colorful windows, Multilingual Dictionary, Photo Gallery) that use a
wide range of media (questionnaire, poster, crafts, collective volume), alternative strategies (research, art,
interaction, oral and written expression, coding, reflection) and processes (group work, individual work,
pair work, plenary work). The objective of familiarizing participants with the rights of the child is promoted
through group activities (where each child is asked to participate with different responsibilities), board
games, watching audio-visual material, production of audio-visual/multimodal material, field research, free
dialogue, and study. Team building is approached through motor (The ball, Say it with a movement) but
also non-motor exercises (Something in my bag, 2 truths and a lie), verbal (2 truths and a lie) or non-verbal
communication exercises (Say it with a move, Something in my bag, Colorful windows), so that, depending
on the composition of the group, children with disabilities, children with special learning difficulties or
different language repertoires participate equally.

And within each activity, differentiated material and pacing are proposed for its execution, so that it is
accessible, useful and constructive (that is, the child can build knowledge, skills and attitudes through it).
For the individual written production activities, alternative ways of execution are suggested (representation
through arts, crafts, different language codes, oral production), while for group activities, participation by
assuming different roles is suggested. Proposed material includes posters, cards, worksheets in different
languages (Arabic, English, Greek Farsi, French, Somali, Turkish, Ukrainian), different styles (short text,
detailed description) and renderings (detailed illustrations, large letters, symbolic images), in digital and
printed form, interactive (quiz) as well as audio-visual material (video).

f) Family Involvement

Designing and organizing actions that promote involvement of all families in their children’s education is
one of the methods by which the school community works on combatting educational inequalities. Inviting
and developing cooperation with all caregivers, including refugee and immigrant families, as well as those
families facing social exclusion, is an indicator of academic success for their children. In this case, informing
caregivers about children rights acts complementary to children’s learning and family involvement
strengthens the learning outcomes (attitudes, values, skills) of the educational program.

On one hand, this involvement is achieved indirectly through the implementation of activities specifically
designed to encourage (but not require) parental assistance/contribution in between meetings (“My name

v i

has its own story”, “Putting Rights on the map”, “Photo album”, “Multilingual Rights Dictionary”).

On the other hand, a direct involvement is also suggested through:

1) an introductory group meeting with the participant children’s parents and guardians before the
start of the program, during which they are informed about the importance of EDC/HRE, about the
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rights of the child, and the structure of the program,

2) the distribution of informational materials (such as the "Short Guide for Adults: parents, guardians,
people who work with children, all of us", available at the end of the Guide translated into English,
Arabic, French, Greek, Ukrainian, Urdu, Russian, Somali, Turkish and Farsi), and

3) their invitation to their children’s awareness raising activity.

The Curriculum

The training program includes 5 group meetings, aimed at familiarizing participants with children's rights
through experiential activities, including a meeting dedicated to the design of the children’s awareness
raising activity. After the 5 meetings, working groups join in a Student Forum / Conference where they
present and coordinate their action. In the end of the program a Feedback and Evaluation meeting takes
place.

Each of the meetings occupies 2 teaching hours, while the Student Forum is proposed to have a duration of
3 hours, or less depending on the number of participating groups and individuals.

The curriculum is structured to promote empathy, intercultural communication, in-depth understanding of
the rights and the principles governing the Convention, through exercises of dialogue, collective decision-
making by consensus, research, debate, presentation, creation of multimodal and multilingual materials
(photo exhibition, dictionary, posters), and finally the design and preparation of an awareness-raising
activity (describing the objective of the activity, defining the target group, determining the pace, identifying
potential challenges, preparing materials, assuming responsibilities, etc.).

The implementation of the awareness-raising activity takes place with the assistance of each group’s
educators after the Student Forum.

11



General Objective

Introductions and Team Building

Connections to the Rights of the Child

Introduction to Articles 7, 8, 13, 28 and 29 of the UN Convention on the Rights of the Child (Name and

Nationality, Protection of Identity, Freedom of Expression, Access to Education and Aims of Education)

Expected Learning Outcomes

Participants are expected to:

Identify the other children by their names.

Perceive the wide variety of names inside the classroom.

Appreciate the uniqueness of the name and its connection to individuality.

Realize that the name is a right closely linked to the development of the personality.

Recognize the link between the individual and the group.

Find their place inside the group.

Understand that the class constitutes a learning community.

Discover that school is - more than an obligation - a right and that its role is to support students to
develop their knowledge and skills.

Make decisions within the group by applying strategies of argumentation, consensus and compromise.
Revoke decision-making processes, as well as group contract creation mechanisms.

Defend the value of the rules and recognize themselves within the group contract.

Consider and reconsider their position and use argumentation as a tool to inform and acquire

knowledge.

Activities

1. Introductions: The group is energized with a small introduction exercise in the circle (The ball, Say it with a

movement, 2 truths and 1 lie, Something in my bag).

2. Colorful windows: Children in the circle choose at random from a stack of colorful windows with their names

12



written inside. They each introduce the child whose window they picked and say something nice about them.

3. Our group poster: The children draw a picture of themselves inside their window. They glue the windows

together to make a poster. The group reflects on the relationship between the individual and the group as well
as on the purpose of education. Why are the windows colorful? What do they symbolize? Where do you think

they are situated? Where are we situated inside the school? Are we guests? Members? Recipients? Creators?

4. Democratic Deliberation: The team is faced with a problem: They must democratically decide where to hang

the poster. What does democratically mean? The facilitator prompts the group to think about what happens in
cases where a majority decision might affect a minority right and introduces the concepts of consensus,
unanimity and veto. The children suggest locations where the poster could be hanged in the classroom or
school. Do they need to be informed on something? Should arguments be heard? Counter-arguments? Can a
child think of a new proposition that includes all the important ideas that have been expressed, and reconciles

objections?

5. Group Contract: Children set the group's rules of conversation. What does each one need to feel that their
opinion is heard and respected within the group? With the help of visual supports (flash-cards, yes or no
placards) they choose the basic things they need (calm and quiet, art/music, time to think, cleanliness/neatness,
recess, to be able to be heard without interruption, respect/no offensive or ironic comments, no
mobiles/possibility of being videotaped or photographed by other children without consent). In a YES/NO

flipchart they depict the rules mentioned.

6. Application in new context: Based on the above rules they decide how to name their team. By what criteria?

To which end? The name of the team is written above its productions (poster, rules).

7. My name has its own story: For next time, the children take home with them to complete the story of their

name with the help of their family (see Appendix).

Adaptations / Learning Scaffolding

1. The initial Introductions can be made with a non-verbal communication activity, where the children, after a
simulation by the teacher, take something that characterizes them out of their bag and present it to the group.
Whoever wants to, says a few words about the object. For groups that face difficulties focusing or concentrating,
the activity “Say it with a movement” is suggested, wherein each child in turn makes a move and the rest repeat.
It is important here that the facilitator encourages participants to choose movements that the whole group can
repeat. In small groups that are already well acquainted, participants can go deeper by revealing in turn 2 truths

and 1 lie about themselves. The rest of the group must guess which of the statements made is the lie.

2. The activity Colorful Windows, which aims at highlighting the variety of names and persons in the class, may
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be prepared in advance by the teacher so that the children's names are already written inside the windows, or it
may be prepared on the spot by the children themselves who write their names in any language they wish.
Children say something nice about the child whose window they picked. The Strengths Table (see Appendix) can

be used here as learning scaffolding.

3. The poster which reflects on the relationship between individual and the group (Our group poster) may build

on the existing window representations or go further depending on the group's interests, and explore other
representations (Vase of flowers, Tree with leaves, Train with Wagons or Cloud of drops). Accordingly the
windows/wagons/drops/flowers/leaves can be decorated by the children with a collage of clippings from

magazines, or with a drawing, or with written text.

4. The activities that simulate collective decision-making processes (Democratic Deliberation and Application in

new contexts) start off with real life problems. They can either be carried out as simple dialogue activities or as
voting exercises where children are encouraged to propose (written, orally, with a drawing) a location (or
respectively a name), while their classmates vote YES/NO for each proposal to create a grid of answers on a

flipchart.

5. It is proposed that the rules of conversation for the Group Contract are firstly processed within small groups.
Visual aids can be flashcards (quiet/clam, video recording of a child with a mobile phone, laughter/banter, music,

art, child talking and the others actively listening, time/clock) and YES/NO tags or placards.

6. The questionnaire My Name Has Its Own Story can be completed in writing or be used as a guide for the

children to interview their family/caregivers orally.

Appendix

e Colorful windows:
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e Strengths Table:
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Students say something nice about each other with the help of the Strengths Table in Sageika Primary School (left) and in
an IOM Accommodation Center (right), ORiolL, October 2024

Group poster:

GROUP POSTER
o, x
&
?J\ o & \4
Why What
Marl elvay nn)u'.-;(pro ta Whatis the mennTu of
napa8upa; the room?
s
Where &‘49() Which
Mol BéAete va /; Which role do studants
xoA\jooupE auth ‘ play in a school?

aploa; | &
o

Left: Group poster by the 15t Primary School of Petroupoli, ORioL, November 2024

Right: Group poster by the 3" Vocational High School of Acharnes, ORioL, November 2024

Democratic deliberation:

Where will we hang the poster?

In which part of the
sohool?

How are we going to decide where we will
hang the poster?

Do we need to listen to Do we need to Infarm i
other opinlons? ourselves? N
5 /
How will we know that How will we sateguard
our decision is the respect of human
democratic? rights?
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Group contract: Based on “A Constitution for Our Group”, pages 56-59, COMPASITO — Manual on

Human Rights Education for Children.

My name has its own story:
My name has its own story

| answer to as many questions below as | can find information for, and to as many as | want. |

answer in whichever language | feel more comfortable.

What does my name mean?

Whom have | taken it from? Or who thought of it?

Why was | given the specific name?

Where else in the world can | find this name? In which countries or regions?

Do | like my name? Yes? No? A little?

How do | like to be called? Do | have a nickname?

Have | thought of another name | would like to have? Why?

Work-sheet translated in Greek, Arabic, Turkish and French: My name has its own storyl

Work-sheet translated in Urdu, Farsi, Somalian and Lingala: My name has its own story2

Work-sheet translated in Ukrainian and Russian: My name has its own story3

Based on the worksheet of Unit 2 “Names are more than just letters!”, page 14, Exploring children’s

rights.


https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
https://www.diglosma.gr/gallery/leaflet_My-name-has-its-own-story_GR_EN_AR_TU_FR.pdf
https://www.diglosma.gr/gallery/leaflet_My-name-has-its-own-story_ORD_FA_SOM_LING.pdf
https://www.diglosma.gr/gallery/leaflet_My-name-has-its-own-story_UKR_RU.pdf
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=09000016802f727c
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=09000016802f727c
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1. 3HalioMCTBO OAMH 3 oAHUM: [pyna aKTUBYETLCA 3@ AOMOMOrO KOPOTKOI BCTYNHOI BNpasu B KoAi ("KnHb m'ay",

"Ckarku ue »kectom", "2 npasgm i 1 6pexHa", "LLlocb 3 Mo€ei cymKkn").

2. KosiboposBi BikHa: OiTM B KoJli HaBMaHHS 0bUpaloTb 3i CTOMKM Pi3HOKOJIbOPOBMX BiKOHeLUb Ae BcepeauHi

HanucaHi imeHa. KoXeH 3 HUX NpeacTaBAfE AUTUHY, YME BIKHO MOMY AicTanocs, i roBOpMTb MPO HEl WoCb

NPUEMHeE.

3. MnakKaTt Hawoi KomaHaM: [iTM MantotoTb CBOE 306parKeHHs y BiKOHLi. BOHM HaK/eloloTb BikHa Ha niakart. Ipyna

PO3MIPKOBYE MPO CTOCYHKM MiX OCOBMCTICTIO Ta rpynolo, a TaKoXK MPO MeTy OCBiTM, CMMPAKYMCb HA CBOID
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KONEKTUBHY poboTy. Yomy 8ikHaG pi3HOKonaboposi? Lo eoHuU cumeonizytome? AK eu Odymaeme, Oe B0OHU

po3mawosaHi? [le Hawe micue y wkoni? Mu sideidysauyi? YneHu? Odepxcysadi? Teopui?

4. [JemoKkpaTuyHa KoHcynbTauia: lpyna 3iTkHynaca 3 npobnemoto: Tpeba AeMOKpaTUUHO BUPIWLUTK, Ae

PO3MICTUTK nnakaT. Lo o3Ha4yae "demokpamuyHo'? TOMIYHMK MPOMOHYE rpyni NOMipKyBaTM MNpo Te, WO
BinOYBAETbCA Y BUMNAAKAX, KOMW PilleHHA BinblIOCTi MOXKe BMAMHYTU HA NpaBa MEHLIOCTI, i BBOAUTb MOHATTA
KOHCEHCYCY, OAHOCTalHOCTI Ta BeTo. [iT MPONOHYHTb, A€ B KNaci YM WKOAI MOXHA b6yno 6 po3micTuTm
HaBegeHU Buwe nnakat. Yu nompibHo ix npo wjoce iHpopmysamu? Yu nompibHO sucayxamu apaymeHmu?
KoHmpapaymeHmu? Yn moxke AUTMHA 3anponoHyBaTW HOBY MPOMO3MLIitO, AKa BKAOYAE BCi BaXKNMBI igei, Wo

6ynu BUCNOBAEHI, | BpaxoBYye 3anepeyeHHnA?

5. KoHctutyuis KomaHgm: Litn dopmyntoroTb npasuaa rpynoBoi po3mosu. LLLo noTpibHO KOXKHIi ntoanHi, wob

BigYyTH, WO Ti TOYKY 30pYy NOYYAM i MOBAXKaKOTb y rpyni? 3a LONOMOroH Bi3yaNbHOIO PEKBI3UTY (KapTKK, CTiKepy
"Tak/Hi", "xouy/He xouy") BOHM 06MpaloTb OCHOBHI peui, AKi iMm NOTPIBHI (TUWa, MUCTeuTBO/MYy3UKa, Yac Ha
pPO34yMM, YNCTOTa, NEPEPBa, MOXKAMBICTb ByTH nNodvyTm 6e3 nepebuBaHHA, noBara/BiacCyTHICTb 06pa3NUBUX UM
iPOHIYHMX KOMEHTapIB, BiACYTHICTb MOBiNbHUX TenedoHiB/MOKAMBICTb Biaeo- Y4 GOTO3NMOMKM iHWNX aiTein 6e3

ixHbOT 3rogm). Ha ¢painyapTi "Xouy/He xouy" BoHM BiaATBOPIOIOTL 3ragaHi npasuna.

6. MNepeocmucieHHs. Ha OCHOBI BULW,E3a3HAYEHMX NPABUA BOHWU BUPILLYHOTb, AK AaTW HA3BY CBOIi KOMAHAj CBOIN

KOMaHAi. 3a akumu kpumepiamu? Aka mema? HasBy KOMaHAW NULWYTb Hag Hag ixHimu Bupobamum (adiwa,

npasuna).

7. Moe€ im's Ma€ CBOI iCTOPIlD: A0 HACTYMHOI 3ycTpiyi A4iTn 3abupatoTb goaomy, Wob 3aBepLlInTH iCTopito cBOro

imeHi 3a Jonomoroto piaHux (ame. JoaaTok).
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General Objective

Appreciation of diversity and of the individual’s uniqueness

Cultivation of empathy and active listening

Connections to the rights of the child

Familiarization with articles 7, 8, 12 and 13 of the UN Convention on the Rights of the Child (Name and

Nationality, Protection of Identity, Respect for Children’s Views and Freedom of Expression)

Expected Learning Outcomes

Participants are expected to:

Acknowledge the importance of their names.

Connect their names both to their families’ heritage and to elements of their personality
Ask other children about their names, take an interest in their life stories.

Express curiosity about others’ histories.

Discover similarities and embraces differences.

Appreciate everyone’s uniqueness through their name and history.

Recognize the name as an identity element.

Acknowledge, appreciate and defend their competences and experiences.

Make solid arguments by using true premises and valid reasoning.

Transform their points of view when they encounter new information or correct arguments.
Speak up when they have something to say and listen when they do not know in order to learn.

Identify and value basic human needs.

Activities

1. Names: Children play games in the circle to remember their names and surnames. This time they depict (in

writing, drawing or orally) a good quality they recognize in themselves and present it. Does it match what their

classmates highlighted last time?

2. Where do | stand?: They express their opinion on a series of statements which concern the name (see
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Appendix).

3. My name has its own story: They bring the completed worksheet from home and share information in the

plenary based on the facilitator's questions. What does their name mean to the child himself? What does it mean

to others? Do they like that name? Would they prefer another?

4. Similarities, patterns and differences: The children reflect with the help of the facilitator: What do the stories

of these names tell them about their similarities and differences? How are they unique? In which ways are we not

alone?

5. A Body of Knowledge: On A4 sheets they each form a "body of knowledge", the outline of themselves, with all

the information they have about their history, abilities, languages they know, interests, identity elements,
placing them (in writing in any language code they want or through drawing) in the corresponding parts of the

body. Why did they place them that way? Is something missing?

6. A Collective Body of Knowledge: On a large sheet, they compose the group's collective "body of knowledge"

based on the bodies of all members.

7. Human needs: The children take with them the same individual worksheet and for next time they are asked to
think about and mark (in writing, by drawing) basic human needs on the figure. Where would they place the
need for food and water? Housing? Play? Free expression? Health? What other needs can they think of that are

the same for all the people who inhabit the planet?

Adaptations / Learning Scaffolding

1. For the energizing activity (Names), the “Strengths Table” can be used once more, which can also be hanged

on the classroom wall as a visual aid which is hereafter often enriched with new adjectives.

2. The activity Where do | stand? can be implemented by having students either moving in the space, or placing

pawns/avatars on a table board. Instead of avatars, the colorful windows that the children have made can be

used, supported on pegs/clips.

3. The presentation of the answers to the questionnaire (My name has its own story) can take place in pairs,

while answering to the debriefing and reflection questions can take place voluntarily in the plenary. This
adaptation is indicated for large groups, in order to maintain the safety of the learning environment and to avoid

exposure of the students.

4. As a learning scaffold for exploring similarities, patterns, and differences in relation to the name (relationship

between identity—subjectivity), the children can use labels (“We are similar”, “I am unique”) which they stick
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labels next to their answers.

5. Activities aimed at exploring, acknowledging and valuing students' distinct but also shared experiences,

competences and repertoires (A Body of Knowledge, Collective Body of Knowledge) can be carried out with

participants writing, drawing or pasting cards (magazine or newspaper clippings) on the different parts of the

body.

6. For the Collective Body, multilingual groups and groups with different levels of written language acquisition
can work with roles: illustrator, coordinator, translator, editor, proofreader, etc., to facilitate the transfer of
individual works to the collective body. Here, the collective body can be derived from the drawing of a

volunteer's body outline on a large sheet.

7. Correspondingly, needs on the homework sheet (Human needs) can be depicted in writing or through
drawing. A visual aid for this activity are the “Wants and Needs Cards”, which can be found in COMPASITO,

pages 152-156, Sailing to a New Land (see Appendix).
Napaptnuo

e Strengths Table:
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g( ' = Athletic
: LAE

Based on “Choosing Strengths”, page 25, UNHCR Teaching about refuges — Stress and Trauma

Guidebook

e Where do | stand?:
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https://www.unhcr.org/media/unhcr-teaching-about-refugees-2021-stress-and-trauma-guidebook
https://www.unhcr.org/media/unhcr-teaching-about-refugees-2021-stress-and-trauma-guidebook
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To dvopt pou Elvar povadikd
Mon nom est unigue
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Based on the methodology of “Where do you stand?”, pages 337-339 , Compass Manual for Human

Rights Education with Young People, and on the lesson plan Unit 2 “Names are more than just

letters”, pages 10-13, Exploring children’s rights.

A Body of Knowledge:
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https://rm.coe.int/compass-2023-eng-final-web/1680af992c
https://rm.coe.int/compass-2023-eng-final-web/1680af992c
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=09000016802f727c

My knowledge
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Based on “A Body of Knowledge”, page 53, COMPASITO — Manual on Human Rights Education for
Children.

Collective Body of Knowledge:

Left: Bodies of Knowledge in an IOM Accommodation Center, ORiol, October 2024

Right: Collective Body of Knowledge by the Futuraskolan School Network, ORioL, November 2024

Human Needs:

Wants and Needs Cards in “Sailing to a New Land”, pages 152-156, COMPASITO — Manual on

Human Rights Education for Children.



https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
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ImeHa - ye 6inblue, HiXK NPOCTO NiTepu.

1. ImeHa: [it1 rpatoTb B irpyM B KoJi, Wwo6 3anam'aTaTv cBOi iMeHa Ta npissuwia. Liboro pasy BoHM ¢iKcytoTb
(nMcbmoBo, mantoHKom abo ycHO) xopouy pucy npo cebe i npeseHTyloTh il. Yu 36icaembcs 80HA 3 MuM, WO

nioKpecaoeanu ixHi 0OHOKAACHUKU MUHYs1020 pasy?

2. Mosa aymKa: Y4YHi BUC/IOBAIOIOTb CBOK AYMKY LLOAO HW3KU TBEPAMKEHb, MOB'A3aHUX 3 iXHIM im'am (aus.

[opatok). A - ue Moe im'a. Im's He 3miHOEMbCA. MeHi nodobaembcs MOE im's. Tow,o.

3. Moe€ im's mae cBoto icTopito. BOHM NPUHOCATb 3aNOBHEHI apKyLLi 3 4OMY i A4inATbCcA iIHPOPMALLIEID Y KONEKTUBI,

CNMpPalyYMCh Ha 3anuTaHHA MOMIYHMKA. LLjo o3Hayae (io2o/iT im'a 0na camoi dumuHu? lljo 6oHO 03Ha4Yae Ona

iHwux? Yu nodobaemocs iti ue im'a? Yu xomina 6 soHa mamu iHwe?

4. CXOXKiCTb, 3aKOHOMIPHOCTI Ta BiAMIHHOCTI: [iT pO3MipKOBYIOTb 3 A0MNOMOro NoMidHUKKa: Lo ui icmopii npo

iMmeHa 2080pAMb iM Npo iXHIO cxoxcicme i 8iOMIHHICMb? YUM 80HU YHIKAAbHI? YoMy Mu He CGMOMHI?

5. Tino 3HaHb: Ha cTikepax popmaTy A4 KosKeH yyacHUK popmye "Tifio 3HaHb" - cxemy cebe, 3 ycieto iHpopmalLieto
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Nnpo CBOI icTopito, 34i6HOCTi, MOBM, AKi BiH 3Hag, iHTepecn, ocobucTi AaHi, po3miuytoun ix (y nMcbmosomy
BUrNA4I Oyab-AKMM MOBHMM KOAOM 3a 6axkaHHAM abo HamantoBaBLUM) HA BigNOBIAHMX YacCTMHAX CBOro Tifa.

Yomy 80HU po3micmunu ix came mak? Yu yozocb He sucmavae?

6. KonektusHe Tino 3HaHb: Y4yacHUKM opmytoTb KonekTuBHe "Tino 3HaHb" rpynu Ha apKywi nanepy,

CMHTE3YOUM MOTO 3 TiNl YCiX YNEHIB rpynu.

7. Moacbki notpebu: [itn 6epyTb i3 coboto iHAMBIAYaNbHI POHOYI apKyLi, i HA HACTYNMHOMY 3aHATTI iX NPOCATH

noaymMaTtu i No3HauUTK (NMMCbMOBO, HaManNkoBaTK) Ha ¢irypi OCHOBHI NtOACHKI NoTpebu. [le 6 8oHU po3micmunu
nompeby 8 i ma 800i? *umno? Pozsazau? Ceobody camosupaxceHHA? 30opos'a? AKki we nompebu 80HU

MOXCYmb Npudymamu, AKi 80HU M00iNAIOMb 3 yCiMa MH0O0bMU, U0 HACeAAOMb faaHemy?
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3. Our Rights: A subject of Research

General Objective

Familiarization with the rights of the child
Development of research methodology, Development of argumentation

Strengthening of Multilingualism

Connections to the Rights of the Child

Introduction to the full text of the UN Convention on the Rights of the Child - Familiarization with Economic,

Social and Cultural Rights

Expected Learning Outcomes

Participants are expected to:

Identify and recall the rights of the child.

Classify rights according to their scope of application.

e Define the content of the concept "need" and identify basic human needs.
e Prioritize between needs and desires.

e Connect rights to universal human needs and values.

o  Perceive themselves as persons with rights and needs.

e Perceive other people as right holders.

e Work independently and solve simple problems methodically.
o Cooperate with other children to solve a problem.

e Use different sources to answer to their questions.

e Connect rights to everyday practices and issues.

e Gather appropriate information about the issue at hand.

e Evaluate the validity of their sources of information.

e Value multilingualism and recognize their linguistic resources as a source of self-esteem.

Activities
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1. Needs: Children look at their collective body of knowledge and brainstorm on basic human needs. The

facilitator note their answers on a flipchart.

2. Sailing to a New Land: The group explores the relationship between needs and wants through the COMPASITO

homonymous activity (page 149). Can we live without water? No candy? Can we live without freedom of

expression? With discrimination? Can all people live in a world where there is discrimination?

3. What is a Right?: The group tries to answer the question "What is a right?" assisted by questions such as: How

do rights relate to needs? Do you know an example of a right?

4. The Convention: To answer the previous question, the group is introduced to the UN Convention on the Rights
of the Child. Guided by UNICEF’s child friendly version of the Convention (see Appendix), the group looks for
examples of rights. What do all these examples have in common? What, after all, can we say is a right? In order
for the children to be able to better approach the question, the use of audio-visual material is also suggested

(see Appendix).

5. Classification: In small working groups the children try to divide the rights into 4 categories: Survival,
Development, Participation, Protection (see Appendix). Are there points of disagreement or differentiation
within the groups? What does this tell us about rights? Can we really separate them? Can we have one without

the other? Can we survive without protection? Or develop without participation?

6. How well do you know your rights? Participants try to answer to quiz questions to examine how well they

know their rights (see Appendix).

7. Multilingual Dictionary of Rights: For the next meeting, each child is asked to complete one page of the

"Multilingual Dictionary of Rights" (see Appendix).

Adaptations / Learning Scaffolding

1. Brainstorming can be supported by the visual representation of the human figure, on whose body the stated

Needs (eg. food, water, shelter, care, education, etc.) can be placed in writing or by drawing.

2. The adaptation of the activity Sailing for a New Land that can be found in the Appendix (see Traveling to a

New Planet) is suggested for groups with refugee biographies.

3. The presentation of the 42 rights of the child in the activity What is a Right? can be done through

differentiated material, depending on the composition of the team and the needs of every child. For example,
rights flash-cards in different languages can be used (Arabic, English, Farsi and Ukrainian), as well as illustrated

cards (Council of Europe teaching material) and their adaptation with short written text, audio-visual material, as
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well as UNICEF’s child friendly version of the Convention on the Rights of the Child, in several languages (see

Appendix).

4. The processing (practice) of the 42 rights of the child can be done through a simple activity of Classification, by
sorting that is the cards that have presented, as in the "Grouping Children’s Rights into four dimensions"
contained in the official teaching material of the Council of Europe (see Appendix). Classification can be given to
small groups as a problem-solving activity with any discrepancies between work groups discussed in the plenary,
or it can be done in the plenary with the children holding up YES/NO cards to each suggestion made by the
facilitator. An alternative or additional activity (practice) is the creation of a “Human Rights Calendar” based on
the COMPASITO activity (page 64). This activity is also suggested to be carried out in 2-3 small groups that will
divide months among them. Small groups are suggested to work with roles (researcher, digital media consultant,

visual artist, secretary, coordinator, translator/interpreter).

5. The Unit offers alternative routes for the consolidation of the rights of the child: A. For groups thar are less
familiar with the Convention, the board game “Do you know your rights? (page 70, COMPASITO) is suggested,
which involves a simple board and rights cards. The multilingual and illustrated rights cards in the Appendix can
be given as supports. B. For groups with diverse literacy levels the game Moksha — Patamu is suggested (page 77,
COMPASITO), which is played like Snakes and Ladders. A variation of the game involves the facilitator reading
the cards aloud and the participants raising YES / NO cards. C. For groups working on digital literacy, the InArt12

Quiz is proposed (see Appendix). These activities can be carried out alternatively and/or additionally.

6. For multilingual groups or groups with different literacy levels, the Quiz can be carried out by participants
holding up collective response cards (YES/NO) to the adapted questions shown on the slides listed in the

Appendix.

7. The Multilingual Dictionary of Rights is an activity carried out by the children themselves in between meetings.

Learning scaffolds that can be given or made together with the children are the Dictionary Template, and ready-
made pages with terms that the children will add to or choose from: Education, Name, identity, Refugees,
Children with Disabilities, Health, Family, Development, Free Time, Participation, Survival, Culture, Religion,
Nationality, Discrimination, Freedom, Opinion, Privacy, Minority (see Appendix). Each child is asked to illustrate
the word they get, define it or translate it into one or more of the languages recorded in their "Body of

Knowledge".

Appendix

e Needs:

29



30

What do | need to survive?
What do | need to develop in the
best possible way?

Ihink of the World

What needs to | share with
every human being in the
world?

What needs may others have?

Traveling to a new planet:

Traveling to a new planet...

What would we take with us?

What is essential to our survival
and growth?

How do we make sure everyone
lives a decent and dignified life?

Q8

‘ LT )
A B

Based on the activity “Sailing to a New Land”, pages 149-155 , COMPASITO — Manual on Human

Rights Education for Children.

The Convention:

O Child Friendly Version of the CRC (Convention for the Rights of the Child) by UNICEF in Arabic,

English, Farsi, French, Greek and Ukrainian

o Pupil’s Version of the Convention on the Rights of the Child in Exploring Children’s Rights,

Council of Europe

Classification:


https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
https://www.diglosma.gr/gallery/convention-child-rights_AR.pdf
https://www.diglosma.gr/gallery/convention-child-rights_EN.pdf
https://www.diglosma.gr/gallery/convention-child-rights_FA.pdf
https://www.diglosma.gr/gallery/convention-child-rights_FR.pdf
https://www.diglosma.gr/gallery/convention-child-rights_GR.pdf
https://www.diglosma.gr/gallery/convention-child-rights_UKR.pdf
https://www.living-democracy.com/textbooks/volume-5/part-3/documents-and-teaching-material-1/
https://www.living-democracy.com/textbooks/volume-5/part-3/documents-and-teaching-material-1/
https://www.living-democracy.com/textbooks/volume-5/part-3/documents-and-teaching-material-1/

What do rights safeguard?

a0
74 a
- Survival Development qymueq
lay

hayatta kalma

BUKMBAHNS badbaado horumarin  gelisim  dawgi ki
BuPiUoY e G5 POBUTKY apillimin
Gl ] 44
Participation Protection
ka“:‘t’b“‘k“ ka;lhm cSfaa plesmarrien ._-‘;;mma' HpodE “a"“’."a
aupp Oxl‘:S)m ol yHacTs Ly 3axMCTY :::o]!les

Based on Grouping Children’s right into Four Dimensions in Exploring Children’s Rights, Council of

Ea S,

Classification Activity in the Intercultural Primary School of Nea lonia, ORioL, May 2024

Audiovisual material:

o Videos in Greek, English, subtitled, without words

o GIFs from UNICEF’s U Report

o The illustrated Children’s Rights (Children’s Rights Cards), in Exploring Children’s Rights,

Council of Europe

How well do you know your rights?:
- NAI OXI NAI OXI

Mawdi Bewpodval oAa ta mpoowia wio 0 wg 15 xpovwy.

?

:

It is prohibited te discriminate against a child on grounds related to their
gender, race, origin or status of their parents,

e~
R T G B


https://www.living-democracy.com/textbooks/volume-5/part-3/documents-and-teaching-material-2/
https://www.living-democracy.com/textbooks/volume-5/part-3/documents-and-teaching-material-1/
https://www.living-democracy.com/textbooks/volume-5/part-3/documents-and-teaching-material-1/
https://www.youtube.com/watch?v=89vPKYZrGHM&ab_channel=EducationalTVGreece
https://www.youtube.com/watch?v=HCYLdtug8sk&ab_channel=UNICEFIndia
https://www.youtube.com/watch?v=jCT6AjmiFZ4&ab_channel=georgiasolomou
https://www.youtube.com/watch?v=442yLFwrzs8
https://www.voicesofyouth.org/world-childrens-day-stickers
https://www.living-democracy.com/textbooks/volume-5/part-3/documents-and-teaching-material-4/
https://www.living-democracy.com/textbooks/volume-5/

; 7] NAI OX|
NAI OXI g@@)
O shelBepog xpdvog Kal To magyvist elvar mohUTipa yua ta malsid,
apwe Bev undpyel apBpo otn ZUpBaon ToU vo aVIPEPETAL OF auTL

%

A child of any age has the right to believe and pray to God as they wish, or
not to believe and pray at all.

NAI OXI

NAI OXI

Children with disabilities should go to special
schools,

O yoveig/kndepoveg éxouv euBlivn va wpovtiouv Kat va ouuBouAe bouv
TanaLdld Toug, XpNoLHOTTOLUIVTAG OTTOLOSHTOTE PEao yia va ta
CUPHDPPWVOLY,

NAI OXI

The meadia, when dealing with cases of
children whe are victims of abuse or
exploitation. should publicize details and
detailed descriptions, so that other children
arg informed.

NAI 'OXI

All children can be registerad and attend school
freely, except those whose parents do not have
legnl de and those wh bl
with their behavior.

NAIOXI

Whee o child areives in & country without their
perents and comes from a country whers there is

NAI OXI

wator ion, the stata must
them the same rights 84 1l other childean living o
this country.

liava propel éva mowdi va epyadrtet, xperaletar amha va slva 14 xpoutn
KOLva quppuwvoly oL yovels Tou.

Based on the Quiz “What’s up with our Rights?” (1 level, 2™ level) by the Initiative for Article 12,

InArtl2.

Digital adaptations/translations of the quiz in Arabic, English, Farsi, French, Greek, Somali, Turkish,

Ukrainian


https://docs.google.com/forms/d/e/1FAIpQLScnnkeOnRNixMMrX_GvnHEsRvLnIA8Hdx_NXetR1xKxMDRBpA/viewform
https://docs.google.com/forms/d/e/1FAIpQLScjW7qMfLxmojCrW3qCAWQxhqQlOAixHkq3SRU0ys2Nx0Ri8A/viewform
https://www.inart12.org/index.php/en/
https://www.inart12.org/index.php/en/
https://wordwall.net/el/resource/74812173
https://wordwall.net/el/resource/74782523
https://www.surveymonkey.com/r/6SVR6XK
https://www.surveymonkey.com/r/TYR5776
https://wordwall.net/el/resource/74781421
https://www.surveymonkey.com/r/KW9KBFR
https://tr.surveymonkey.com/r/NG986YW
https://www.surveymonkey.com/r/N32ZTBV

= tﬁm —

Children answer YES or NO by raising collective response placards at the 15t Vocational High School of Imitos, ORioL, April

2024

Alternative Practicing Activities from COMPASITO — Manual on Human Rights Education for

Children:

o A Human Rights Calendar, page 60
o Do you know your Rights?, page 70

o Moksha Patamu, page 77

Multilingual Dictionary of Rights:

1 A "Y i
Sy oz | emyion <0 Lo

f-’."v Ta. Moudis

3

A multilingual dictionary

it = Let’s make a Human Rights dictionary in as many languages as

we can,

Children’s definitions, ORioL, April - December 2024


https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
https://theewc.org/resources/compasito-manual-on-human-rights-education-for-children/
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Hawi npaBa: npegmet aocnigXXeHHA

1. NoTpebu: Aitn gMBAATLCA HA KONeKTUBHE Tislo 3HaHb i OOMIPKOBYIOTb OCHOBHI JIIOACHKI NOTPebn B pexxumi

MO3KOBOTO WTYpMYy. MOMIYHMK 3anncye ix Ha dpainyapTi.

2. Y nollyKax HOBOI KpaiHu: Fpyna AocCniayKye B3aeEMO3B'A30K MidK noTpebamu i 6aykaHHAMM 3a 4ONOMOrOH0

oAHoMMeHHOI Bnpasu "Compasito" (c. 167). Yu moxcemo mu xcumu 6e3 soou? be3 yykepok? Yu moxcemo mu
wumu 6e3 ceobodu camosupareHHA? 3 OUCKpumiHayieo? Yu moxcyme eci awdu wumu y ceimi, Oe €

OucKpumiHauisa?

3. lWo Take npaBo: [pyna HamaraeTbcA BignNoOBICTM Ha 3anuTaHHA "LLo Take npaso?" 3a LOMOMOroOK TaKMX

3anuTaHb: AK npaesa nos'azaHi 3 nompebamu? Yu 3HaeEme 8u nNpuxknad npasa?

4. KoHBeHUia: Wwob BignoBiCTM Ha nonepeaHE NUTaHHA, rpyna 3HaliomuTbes 3 KoHBeHuieto OOH npo npasa
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anTnHKU. Kepytoumcb Bepcieto KoHseHuii KOHICED ana yuHiB (ams. [oaaTokK), rpyna WyKae npukaaam npas. Lo
CMiNbHO20 MiXc ycima yumu npuxknadamu? LLjo mu moxcemo 8 KiHyesomy nidcymKy Hazgamu rnpasom? [na Toro,
wob AiTm Morau Kpauwie nigiuTm 40 UbOro MNWUTAHHA, MPOMOHYETbCA TaKOX BMKOPMCTATM ayAioBi3yasbHUIA

maTepian (aus. JoaaTok).

5. Bnpaea Ha knacudikaLito: Y manux poboumx rpynax AiTM AUCKYTYIOTb | pO3MNoAinatoTe npasa Ha 4 KaTeropil:

BuxkunBaHHA, PO3BUTOK, YyacTb, 3axucT (gue. JonatoK). Yu € akice po3birHocmi abo 8iomMiHHOCMI Mixc 2pynamu?
Lo ye 2o8opums Ham npo npaea? Yu OilicHo mu moxcemo ix po3dinumu? Yu moxemo mu mamu oOHe 6e3

iHWoe2o? Yu moxcnuse suxcusaHHA 6e3 3axucmy? Abo po3sumok b6es3 yyacmi?

6. Hackinbkn gobpe BM 3Ha€ETe cBOI NpaBa? pyna HamaraeTbCA BiANOBICTM Ha 3anNUTaHHA BiKTopuHM "LLLo KoiTbCA

3 Hawumm npasammn" IHiwiatmem wopao Cratri 12.

7. BaraToMoOBHWIM CNIOBHMK NPaB: HAa HACTYMHOMY 3aHATTI KOXKHIN ANTUHI NPONOHYETLCA 3aNOBHUTU OAHY CTOPIHKY

"BaraToMoBHOro C/I0OBHMKa npas" (ams. JoaaTok).
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4. Our Rights: A work of Art

General Objective

Engagement with the Rights of the Child

Development of creativity and critical awareness

Connections to the Rights of the Child

Familiarization with all 42 children’s rights - Emphasis on Article 42 (Everyone must know the rights of the

child) - Special reference to Article 31 (Minority Culture and Language) and Articles 22 and 23 (Ensuring

Protection and Equal Participation for Refugee Children and Children with Disabilities).

Expected Learning Outcomes

Participants are expected to:

Recall and recognize basic human rights.

Use art as a method of communication.

Relate human rights to everyday life.

Develop ideas on how to promote children’s rights.

Assess the human rights climate within their community.

Utilize different sources to produce a complete work.

Construct multimodal texts that contain information in a variety of codes.

Code-switch and treat translanguaging as a valuable communication tool.

Choose between different codes and tropes in order to better communicate their message.

Treat the neighborhood and everyday life as living places of information, communication and research.

Actively observe and listen, collect data and use it to tell a story.

Activities

1. Music pages: Children place the Dictionary pages they prepared at home on their desks. The pages circulate

from child to child to the sound of music. Once the music stops, each child fills in the page that has stopped in

front of them. The exercise is repeated a few times until each term/page has 4-5 entries.
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2. Multilingual dictionary editing: The team looks at the resulting dictionary pages and suggests additions to

vocabulary and translations. They use dictionaries and search engines to add entries where they are missing.

3. Reflection: The plenary reflects on the value of information and awareness on the rights of the child. Does the
dictionary serve this purpose? What other actions do you think could be done to inform adults or other children?

Do you remember any action that you or those around you may have carried out to protect rights?

4. Putting Rights on the Map: In small working groups the children make a map of the important reference

points of their neighbourhood/community and relate each of them to a human right/s (COMPASITO, page 135).

5. Advertising Human Rights: Again in small groups the children develop a short television commercial (or poster,

or podcast) about a right of their choice (something that concerns them) through the homonymous activity from

COMPASITO (page 64).

6. Photo Walk: The meeting ends with a neighborhood/school/community walk. What did they notice? Did they
find other rights that they had not mapped before? What right do they see flourishing in their neighborhood?
Which right is languishing?

7. Graphic curation: For the next meeting the children are asked to bring photographs, pictures or drawings to

accompany their dictionary entries.

Adaptations / Learning Scaffolding

1. Depending on what they have depicted in their Body of Knowledge, and on the foreign, second, first, home
and heritage languages that have been captured in the Collective Body of Knowledge, the children are tasked
with gathering words relevant to children’s rights and translating them. An intermediate activity to highlight the
students' multilingual repertoires is the "Language Portrait": the children answer (written in a questionnaire or
orally with interviews in pairs) in which languages they speak (at home, with friends, at school), write, read,

perform calculations, think, dream.

2. For the creative use of rights and their connection to children's everyday and community life, the activities

Advertising Human Rights, Multilingual Dictionary of Rights, and Putting Rights on the Map are proposed as

alternatives and/or complementary exercises. Another alternative or additional activity is the activity “Front
page” (COMPASS, page 184), in which children create the Front page of a Human Rights Newspaper (see
Appendix).

3. All the aforementioned activities are part of a multiliteracies approach, and include the comprehension and
production of multimodal material. Depending on the interests, experience and abilities of the students, as

reflected in their One Body of Knowledge, they can also be distributed into small working groups (video group,
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podcast, dictionary, mapping, news group).

4. A learning scaffold for all the above activities is the prior presentation and processing of the respective text
genre (television or radio advertisement, dictionary, map, newspaper), so that the students become familiar

with the genre.

5. The Photo Walk around the neighborhood or school (if commuting outside the school is either not interesting
or impossible) can be a plenary activity. However, it can also be a complementary small group activity (for the
construction of the Map, the illustration of the Dictionary, or the production of the Advertisement). Finally, it
can constitute an alternative to the above (multiliteracies) with the creation of a working group that will be
responsible for the creation of a "Digital Photo Album of Rights" (Padlet). All the activities serve the learning
objective of connecting rights to students' lives and therefore depending on the students’ references

(neighborhood, school, migrant community) appropriate configurations can be made.

6. For groups that have worked on the issue of disability or refugees, the Photo Walk can be carried out with an
additional condition: each child is asked to try to photograph the neighborhood from the perspective of a person

having a disability or from a refugee’s perspective, as described in the COMPASS activity Change your glasses

(page 126).

7. In the activities that require the selection and highlighting of one or more rights (advertisement, dictionary,
photo album) it is important to encourage the children to choose a right that they consider important to them.
Especially in groups including children who may have suffered trauma, taken part in a war, or are victims of
violence or displacement, it is recommended that the instruction given by the facilitator should have an
empowering orientation ("Choose a right that you consider important") and not instigate a possible revival of

trauma ("Choose a right that that is being violated").

Appendix
e Music pages:
s ’/:e,,%
bl %,
Oces/"é’e

e Activities for the creative depiction of Rights in COMPASITO — Manual on Human Rights

Education for Children:
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o Advertising Human Rights, page 64

o Putting Rights on the Map, page 138

Rights Maps of Sageika (left) and Galatsi (right), ORiolL, November 2024

e Activities from COMPASS — Manual for Human Rights Education with Young People:

o Change your glasses, page 126
o Front page, page 184

Front Page

Let's check some of today's front pages
What do they contain?

Look at the pictures
Pick today's 5 top Human Rights stories
Let's design today’s front page



https://rm.coe.int/compass-2023-eng-final-web/1680af992c
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Front pages by the 3" Vocational High School of Acharnes (left), the Integrated Special Vocational High School of Amfissa

(center) and an IOM Accommodation Center (right), ORiolL, December 2024

e Language Portrait:

Work sheet for the activities A Body of Knowledge, Human Needs and Language Portrait
o Photo Walk and Digital Photo Exhibition:

,, For next time... 04

KL Alyn axopa puroypagia...

Kdvw nepirara ot yerrovid kaw utoypapiduw ta Sikauwpata
Mpoagyw va pnv mapafidow ta Sixalbpara, ByaZovrag
TIPOGWITA KAt ¥APOKTAPLOTIKG TwV avBpurry

™ Awouspata ot Mebeas pogl

i

Survival Development Participation

W YA demiit
PAihge s

Digital Photo Exhibition “Our Rights in Our Languages”, ORioL 2024, available at the URL:

https://www.diglosma.gr/Padlet/



https://www.diglosma.gr/Padlet/
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Hawi npaBa: XxyAo0>KHiu TBip

1. My3uny4Hi CTOpiHKKU: [liTM pO3MILLYIOTb Ha CBOIX CTOMAxX CTOPiHKM CNOBHMKA, AKi BOHM Nigrotysanu sgoma. Mg,

3BYKM MY3MKM CTOPIHKWN NEeperopTatoTbCA Big AUTUHU A0 OUTUHU. AK TiIIbKWM My3MKa 3YMUHAETLCA, KOXKHA AUTMHA
3anOBHIOE CTOPIHKY, AKa 3ynuHWAaca nepes Hewo/ HUM. Bnpasa NOBTOPIOETHCA KifibKa PasiB, AOKM HA KOXKHIi

CTOpiHLi He byae 4-5 cniB.

2. PeparyBaHHA 6araToMOBHOrO C/MOBHMKA: [pyna nepernagae oTPMMaHi CTOPIHKM CNOBHWMKA i MPOMNOHYE

AOMNOBHEHHA OO0 CNOBHWMKOBOIO 3anacy Ta nepeKna,a,iB. BVIKOpVICTOBye CNOBHUKK Ta I'IOLLIyI-(OBi cmctemun ona

[04aBaHHA CTaTel, AKKUX, Ha IXHIO AYMKY, 6paKye.

3. Pednekcia: Y4acHMKM 3yCTpidi pO3MipKOBYHOTb NPO LLiHHICTb iHpopMaLLii Ta NniasuLLeHHA 06i3HaHOCTI Npo npaBsa
niteit. Yu cayeye cnosHUK yili memi? Lo we, Ha sawy OYMKY, MOXHA 3pobumu 018 iHGhopMy8aHHA O0POCAUX
abo iHwux dimeli? Yu nam'amaeme 8u skico 0ii, AKi U abo Mi, XMo 8ac omMouyye, moaau 3pobumu 048 3axucmy

npas?
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4. HaHeceHHA NpaB Ha KapTy: Y mMaaux poboumx rpynax AiTM CKNadatoTb KapTy BaXK/JMBUX NMaM'ATOK Y CBOEMY

palioHi/rpomagi Ta NoB'A3Y0Tb KOMKHY 3 HMX 3 Npasom (npasamu) ntoanHn (Compasito, c. 148).

5. MpocyBaHHA NpaB MOANHWU: 3HOBY X Taku B MafiMx rpynax AiTv po3pobnatoTb KOPOTKY TeNeBisiiHy peknamy

(abo nnakaT um nopkact) AnAa obpaHoro HMUMKM nNpaBa (AKe iX CTOCYETbCA) Yepe3 OAHOMMEHHY AiANbHICTb

"Compasito" (c. 76).

6. PoTonporynaHKa: 3ycTpid 3aKiHYyeTbCA NPOry/AAHKOW MO paioHy/wWwKoni/rpomagi. Lo eoHu nomimunu? Yu

3Haliwau 8oHU iHWI npasa, AKi paHiwe He 8i00bpa3uaU HA Kapmi? AKe npaeo, HA iXHKO OYMKY, pO3K8Iimae y

ixHbOMYy palioHi? AKe npaso 3aHenaoae?

7. TpadiyHe pefaryBaHHA: Ha HACTyNHe 3aHATTA AiTel NpocATb npuHecTM ¢oTorpadii, 306parkeHHA abo

MaJIlOHKM, AKi CyNnpOBOAXKYHOTb C/IOBHUKOBI CTATTI.
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General Objective

Everyday problem solving methodology

Planning an awareness raising campaign

Connections to the Rights of the Child

Study of articles 4 and 42 of the Convention concerning the state’s obligation to ensure the Implementation

of rights and the Information of everyone about them

Expected Learning Outcomes

Participants are expected to:

Connect human rights to everyday problems and violations.

Use their ingenuity and imagination to tackle social problems.

Turn their ideas into tangible solutions to problems affecting their rights.

Communicate with other children to multiply or coordinate their action.

Work with other children to solve a problem.

Strengthen their organizational skills.

Identify the key components of an action plan.

Plan an awareness campaign by defining the objective, target groups, appropriate activities,
resources, and schedule.

Organize an awareness-raising activity considering possible problems, alternative scenarios,
available resources and materials, the optimal division of responsibilities.

Prepare an awareness campaign.

Take responsibility for the execution of a task.

Prepare a presentation.

Activities

1. A Diamond of Rights: The children, in small working groups, define the rights that hold an important place in
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their lives, by placing the rights cards in a diamond arrangement (see Appendix). All group members must be

represented in each diamond, i.e. each child must have chosen at least one card for their group's diamond.

2. Without a right to...: For each right children elaborate a statement about what it would mean to be deprived

of it. "Without freedom of speech, a child cannot...", "Without protection from violence..., children will...".

3. Observation: Starting from the photo walk, the diamond of rights and their maps, the group (plenary) reflects
on the issues faced by their community. Which problem do they consider the most important? Whom should
they address about it? Who should an awareness-raising activity target? Whom does the team have access to?

What available resources does the tea have?

4. Magical Solutions: Children reflect on solutions: a) that a magician would give, b) that an adult could suggest,

c) that a child could implement, d) that several children together could implement. The facilitator explains to the
children that it is the duty of all adults to protect children’s rights and that rights are something that we all must

defend. Who would they themselves like to address to defend children’s rights?

5. Evaluation of material: In small groups the children evaluate the material they have created (Multilingual

dictionary, Group poster, Photographic material, Advertisement). Is it clear? Does it need additional means, or

codes to be understood by the recipient?

6. Action Plan: The team plans an awareness-raising action, considering the objective, the target group, the
activities and their pacing, necessary resources (time, place, materials), possible challenges and the division of
tasks. They also come up with methods of obtaining feedback from the target group (eg. interview, feedback

form, feedback activity).

7. Presentation: For the Conference/Forum the group prepares a presentation of the group itself, its action plan

and its outputs.

Adaptations / Learning Scaffolding

1. In the activity A Diamond of Rights, each group is asked to choose one or more rights that they consider
important or at risk. Here, depending on the vulnerability of the group, the instruction can have an
empowering or critical direction: For groups with children who may have suffered trauma, have been in
war, or are victims of violence or displacement, it is recommended that the instruction given by the
facilitator has an empowering direction: Choose a right that you consider important. Groups of children
who have worked together for a long time may adopt a more critical perspective: What rights do you see at

risk in our school/neighborhood?

2. Again, depending on the direction the facilitator choses to give (depending on the composition of the
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group), the activity Without a right to..., which aims to relate abstract wordings to actual violations, may be

omitted.

3. To identify and select real world issues (Observation), different methodologies can be applied depending
on the group: A) Facilitator makes suggestions based on the children's productions — Children raise group
response cards (YES/NO) — Children express serious objections (I disagree with this because...) — The
plenary reaches a consensus, B) Children work in small groups — Group representatives present group
suggestions — Rest of the children raise YES/NO cards — Children express serious objections (I disagree with
this because...) — Plenary reaches a consensus, C) Brainstorming — Argumentation — Consensus. Through

this process, the children are asked to highlight 1-3 main issues faced by their community.

4. To find Magical Solutions and draw up an Awareness-raising Action Plan, the following learning scaffolds
are suggested depending on the group: A. In small groups the children work out solutions that a wizard, an
adult, a child, many children would give. The solutions are marked on a card with pictures (wizard, adults,
child, children). The groups decide which of these target groups they want to address. B. In small groups,
the children complete their action plan, which has the following sections pre-marked: Objective, Target -
Group, Activities (including Feedback), Materials. Next to the Materials and Activities the children stick
responsibility tags with their names on (each child should claim at least 1 responsibility). C. In small groups,
children give feedback about their available tools (advertisement, group poster, dictionary, photos) using a
feedback form with emojis. Suggested criteria concern the multimodality of the materials, their suitability

for the specific target group, accessibility (languages, codes), relevance to the objective of the action.
Appendix

e A Diamond of Rights:

Which rights to you think need attention in
your community?

AoBalw

Tn ZupPaon ywa ta
Sikawwpata tou rmatdlov

ETAéyw

Kat ouppuve otnv opdada

al .
AN <

| b N

Based on the activity “Children’s Rights”, page 130 in COMPASS — Manual for Human Rights

Education with Young People.
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Working groups in the Integrated Special Vocational High School of Amfissa (up) and the 15t Primary School of Galatsi
(down) construct their Diamonds of Rights, ORioL, October 2024

e Magical Solutions:

Based on the lesson plan in Unit 3 "We are Wizards!”, pages 22- 26, Exploring Children’s Rights,

Council of Europe.
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MpaBa Hawo moBoto!

1. OiamaHTt npas: [itv B Mmanux rpynax BM3HayaloTb MpaBa, AKi BiAirpatoTb BaXKAMBY POAb Y iXHbOMY KUTTI,
PO3MilLyOuM KapTKM 3 NpaBamu y Buraagi giamauty (gue. [JoaaTok). Ha KorKHOMY AiamaTHi NOBMHHI 6yTW
npeacTaBAeHi BCi YNeHM rpynu, TO6TO KOXHA AUTUHA NOBMHHA BMOPATM NPUHANMMHI OAHY KAapTKYy ANA AiaMaHTa

CBOEI rpynu.

2. bes npasa: [na KoxHoro npasa p03p06neH0 TBEPAXKEHHA NPO Te, WO O3HaYaTume nosbaBaeHHA LbOro npasa.

"be3 cBob60aM cnoBa AUTUHA He moxe...", "be3 3axucTy Big HaCUAbCTBA... AiTh byayTb...".

3. CnocrepexkeHHa: MoYnHaouM 3 NPOTYAAHKK, AiaMmaHTa Ta ii KapT, rpyna (y NnOBHOMY CKnagi) po3mMipKoBYeE Hag,

npobnemamm cBO€Ei rpomaaun. AKy npobaemy epyna ssaxcae Halisaxcaugiwor? [o Koz2o cnid 3eepHymuca? Kozo

nompi6Ho noiHgpopmysamu npo npasa dumuHu? [Jo akux cyb'ekmis 2pyna mae docmyn i AKUMU 3acobamu?

4. YapiBHi piweHHs: [AiTM po3mipKoBYIOTb HaZ pilleHHAMM: a) AKi Mir 61 3aNpPonoHyBaTH YapiBHMK, 6) AKi mir 6u

3anponoHyBaTN AOPOCAUIA, B) AiKi Morna 6 peanisyBatv AUTUHA, T) AKi moriv 6 peanisyBaTu KinbKa gitei pasom.
MoMIYHUMK MOACHIOE AiTAM, LLO 3aXMLLATU NpaBa AUTUHU - Le 0DOB'A30K ycix AopoCcaUX, i WO npaBsa - Ue Te, Lo

KOYK€H 3 Hac NoBMHEH BUMaraTu. o Ko2o 6 cami dimu xominu 6 3eepHymucs?

5. OuiHoBaHHA MaTepiaay: Y manux rpynax AiTu OLiHIOTb CTBOPEHI HUMM maTepiann (6araToMOBHWUI COBHMK,

rpynoBuit nnakat, potomatepiann, peknamy). Yu soHu 3po3ymini? Yu nompibHi dodamkosi 3acobu, Koou 015

moeo, wob nogidomaeHHs bys10 3p03yMinum 05 00epxcysaya?

6. MnaHyBaHHA Ai: KomaHaa nnaHye iHGOpMaLiiHY KamnaHilo, BPAaxoBYHUM METY, LiNboBYy rpyny, OKpemi

3axoAM Ta ixHi Temn, HeobxigHi pecypcu (4ac, micue, maTepianun), MOXKAMBI TPYAHOLL Ta PO3MOAiN 3aBAaHb.
MaaHye meToamM OTPMMAHHA 3BOPOTHOTO 3B'A3KY Bif LifIbOBOI rpynu (HanpuKkaag, iHTeps'to, popma 3BOPOTHOrO

3B'A3KY, 3aX04M 3BOPOTHOTO 3B'A3KY).

7. MNpeseHTaujia: ana KoHdepeHuii/bopymy KomaHaa roTye npeseHTalito camoi KomaHau, ii nmnaHy Ak Ta

BWKOHABLiB.
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General Objective

Juvavtnon, yvwpluia, avtaAlayn kot ovatpodpodotnon Hetall Twv opadwy epyaciog

E€doknon Tou Sikalwpatog Tou matdlov otnv eAelBepn SlaTUTIWON TG YWWHNG TOU

Connection to the Rights of the Child

Emphasis on rights 12, 13 and 15 (Respect for Children’s Views, Freedom of expression and Group

Formation and Membership)

Expected Learning Outcomes

Participants are expected to:

Introduce themselves and present their work in front of an audience.
Follow others' presentations, actively listen, and give feedback.
Distinguish the important from the unessential.

Agree on and co-develop a common framework.

Suggest improvements to others' action plans based on their experience.

Activities

1. | brought a right from home: Each child draws on a piece of paper an important object from their home that is

associated with a human right. The children walk around the area and at each stop signaled by the facilitator

they exchange their paper with the child in front of them. After 4-5 stops they return to the circle and each

presents the paper they ended up with.

2. Introductions - Activation: Children engage in introduction and energizing games in the plenary.

3. Rights Bingo!: Children get to know each other and to connect to the theme of the Conference by playing this

adapted version (see Appendix) of the homonymous activity from COMPASS (page 268).

4. Stands: Behind group stands all work groups introduce and present themselves. They display their outputs

and explain how they came up with them. At the same time, members from all working groups ask questions
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and give feedback on the work of the other groups, based on the following questions: a) A question you have for
this group, b) Something you learned from this group, c¢) Something you have in common with this group, d)

Something you would suggest to this group.

5. Coordinated discussion: Children discuss based on their plans: What action do they plan to take? What is its

objective? Who will they address? Can they somehow coordinate to multiply the impact of their action?

6. Evaluation: By holding up the YES/NO collective response cards, participants answer the following assessment
questions: A. Is there anything you will be keeping from today? B. Is there anything that impressed you? C. Is
there anything you learned? D. Can you think of something you would like to change if you could? E. Do you

want to share a wish for the future?

7. Closing: The Conference adjourns with a game. The children close their eyes and think of a takeaway word

from the meeting. They spontaneously share their word with the group.

Adaptations / Learning scaffolding

1. The pre-organizing activity | brought a right from home can be done with each child passing a card

(depicting a household or other everyday object associated with a right) to the child next to them, while the
children remain seated. In the "Give me five!" variation, children share voluntarily in the plenary, while any

child who has drawn the same right, shouts "Give me five!".

2. Both the cards with the objects and the name tags of the participants can be prepared with the help of
the facilitators during the children's arrival at the Forum. At this stage, multilingual Convention posters or

picture cards can be used as visual aids.

3. Introduction Games can include motor exercises (“Say it with a movement”), coordination exercises
(Collective counting in turn from 1 to 20), or exercises that highlight multilingualism, such as the activity

«Mwc og Aéve; Me Aéve...ismi...je m’appelle...» (Otou kat Byailvw, pages 25-26).

4. For large groups, the presentation process is proposed to take place through Stands which the members
of each group decorate with their poster and productions. Members of each group in rotation (or based on
roles: journalists, presenters, secretary, child ombuds(wo)man, feedback officer) wander around the other
groups' stands or sit at their post to present their own work and get feedback. At each stand there is a
Feedback Book in which visitors can write if they want (in any language they want): a) A question they have
for the group, b) Something they learned from this group, c) Something they have in common with this
group, d) Something they would suggest to this group. Alternatively, presentations can take place in the

plenary in the form of projections (advertisements, padlet) followed by Q&A questions. For the group that
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presents, the following roles are suggested: interpreters, time keeper, presenter, question moderator,

projectionist, ombuds(wo)man, feedback officer, etc.

5. For groups with a different levels of Greek language acquisition, “Pin it down!” is proposed as a Closing

activity. During “Pin it down!”, participants make a pin or sticker of a right and take it with them.

Appendix

e Introduction and energizing activities that promote and strengthen multilingualism in @tou kat

Byaivw:

o Nuwg og Aéve; Me Aéve...ismi... je m’appelle..., page 25

o To matyvibt pe to kKouBaptL. Me A€ve... € Aéve..., page 27

e Rights Bingo!:

Find someone who...

Speaks more than 2
languages

Likes Math

Has a pet

Can play a musical
instrument

Can write “Hello” in
Arabic

Has 3 siblings
(brothers/sisters)

Can say “Hello” in Farsi

Has seen a snake in the
wild.

Has their birthday the
same month as you.

Has the most letters in
their name

Can sing a song in
Greek

Was born south of the
equator

Knows a film/song or
book that speaks about
human rights

Is taller than 1.70 m.

Is older than 35

Wears a white shirt

Likes hip hop

Enjoys watching
movies

Was born in March

Can recall more than
10 childrens’ rights

Has a baby brother

Has a baby sister

Can write in three
language systems

Can say “Good
morning” in more than
4 languages

Is younger than 12
years old
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XTO Mu TaKi?

1. NpaBo 3 moro aomy: KoxHa AMTMHA MaNOE HA apKyli nanepy BasKAWBWUI NpegMeT 3i CBOTO AOMY, AKWM

ACOLLIOETbCA 3 NPABOM AOAUHU. [iTM XO0AATb MO KiMHATI i HA KOMKHIiM 3ynuHLI Big NOMiYHMKa 0BMiHIOOTbLCA
CBOIMM ManipuaAMM 3 AUTUHOO, AKa 3HAXOAMUTbCA nepes HUMMU. MMicna 4-5 3ynMHOK BOHW MOBEPTAOTLCA B KOAO i

KOYXeH Npe3eHTYE nanipeLb, AKUMA MOMY AicTaBcs.

2. 3HalomMcTBO - AKTMBI3aUis: Bci pasom A4iTh rpatoTb B irpyM Ha 3HAMOMCTBO Ta akTuBisauito ("fAk Tebe 3BaTn?",

"Pyx", "M'ay", "Putm", "3in-3an", "KonekTneHMit paxyHok").

3. BiHro npas!: AitTM 3HaNOMAATbCA OAMH 3 OO4HMM i MiAKAOYATLCA A0 TeMM KOHQepeHLii, rpatoumn B Lo

aganToBaHy Bepcito (ams. [loaaToKk) ogHoMMeHHOI Bnpasm 3 nocibHMKa Compass (c. 292).

4. MaBinbhoHU: Y naBifbiloHax BCi pobodi rpynu npeacTaBaaloTbCcA i NpeseHTyoTb cebe. BOHU AeMOHCTPYIOTbL

CBOI pO6OTH i MOACHIOKOTb, IK BOHWN 40 HUX MPUILLAK. Y TOW e Yac YneHu BCix poboumx rpyn CTaBAATb 3aNUTaHHA
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i AAlOTb BiArYKM NPo PoBOTY iHLWIMX Py, CNUPAKOYMCh Ha TaKi 3aNUTaHHA: a) 3aNUMTaHHA A0 Uiel rpynu; 6) 4yoro Bu
HaBYMIUCA Big L€ rPynu; B) WO Yy Bac CNi/JIbHOTO 3 L€ rpynoto; r) Wwo 6 BM 3anponoHyBanu Uit rpyni (aus.

JopnaTok).

5. MoaepoBaHa Auckycis: [itTu 06roBoptotoTb CBiM Aocsia: AKi 0ii soHU naaHyrome 30ilicHumu? Aka mema yiel

0ii? Ha Ko2zo eoHuU b6ydymb cnpsamosaHi? HYu moxcyme 80HU AKUMOCb YUHOM KoopduHysamu ceoi Oii, uob

Makcumizyeamu ixHili enaug?

6. OuiHoBaHHA: MigHIMalUM KapTKM 3 KONeKTMBHUMM Bianosigamu TAK/HI, aitm BianoBiAatoTb Ha HaCTyMHi
3aMWUTaHHA ANA OLiHIOBaHHA: A. Y4 € WoCh, WO BU BMHECAN 3 CbOrOAHIWHbLOrO AHA? B. YM € woch, Wwo Bac
Bpa3mno? . Yu € woch, Yoro Bu HaBumnamca? D. Y moskeTe BU NpuragaTu, Wo 6 BU XOTiIM 3MiHUTK, AKBU morin?

E. Yum xoTinm 6 B noainutnca nobaxkaHHAM Ha ManbyTHE?

7. 3aKiHYeHHA: 3ycTpiy 3aBepLlyeTbCA rpoto. [iTh 3an/oWwyoTh odi | AyMatoTb NPO CNOBO, AIKe 3anam'aTanocs im

nig 4Yac 3ycrpidi. BoHW BiNnbHO BMXOAATL i 4iNATLCA CBOIM CNOBOM 3 rpynoto.
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7. What have we done?

General Objective

Feedback

Reflection

Connections to the Rights of the Child

Connection to Right 29 (Aims of Education)

Expected Learning Outcomes

Participants are expected to:
e Evaluate their action and note shortcomings as well as strong points.
e Understand the abilities of the group as well as their own competences.
o Identify elements that need improvement and treats mistakes as a source of learning.
e Accept and utilize feedback.
e Analyze data and compile a report.
e Redesign and adjust parts of an action based on feedback received and considering its original

objectives.

Activities

1. The team evaluates the awareness-raising action, based on the experience of its members. What went well?
What did not go as well as they expected? How did participants feel? What needs improvement? If we were to

redo the action, what would we add? What would we change? What would we remove?

2. The team evaluates the awareness-raising action, based on feedback from the target group. What does the
data say? How do we interpret them? The debriefing of the feedback has been done in advance by the feedback

officer with the help of the teacher.

3. The group reflects on the process of planning and organizing the action. How will we better plan collective
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actions in the future?

4. Children propose other collective actions to address issues of their community.

Adaptations / Learning Scaffolding

1. The evaluation can be held in the plenary or be preceded by work in small groups, after feedback officers have
first presented the relevant results. As a guide groups can be given a Reflection Journal with the questions

accompanied, if necessary, by visual supports.

Appendix

e Reflection Journal:

Group Name: ...cccccvvvveevienveeeeenen,

Date:

Questions we received:

Our answers:

Positive comments:

Ideas for future actions:

Things we have in common with other teams:

Possible cooperations:

Suggestions made:

Possible improvements and adaptations:
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Lo mu 3pobunn?

1. 'pyna niabwueae nigcymku iHGOPMaLIMHO-NPOCBITHULbKOI AiSNbHOCTI, CMMPAKYUCh Ha A0CBiA, CBOIX Y/EHIB.
o npoliwno dobpe? Lo npoliwno He mak, AK odikysanoca? Lo siduysanu y4acHuku? Lo nompibHO

nokpawumu? Akbu mu rnposodunu Yto akyito we pas, wo 6 mu dodanu? LLjo 6 amiHunu? LLlo 6 npubpanu?

2. 'pyna niabusae niacymKku 3axoay 3 nigBuLLeHHA 06i3HAHOCTI, CNMPAOYNCh Ha BiArYKM LiNboBoT rpynu. l1po wo
cgidyame ompumaHi 0aHi? AK mu ix iHmepnpemyemo? Biaryku winbosoi rpynu 6ynm 3anucaHi TyT MeHeaKepom

3BOPOTHOIO SB'FISKy 3a 4ONOMOror BUKNaaa4a.

3. Tpyna po3mipKOBYE Had MNPOLECOM NAaHyBaHHA Ta opraHisauii 3axoay. AK y malbymHbomy MU MOMEMO

Kpauwe naadysamu iHWi KoaekmueHi 0ii?

4. it NpONOHYHOTb iHLWI KONEKTUBHI Aji ANA BUpPilLEeHHA Npobaem HaBYaNbHOT CNiNbHOTY.
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“Our Rights in our Languages” Educator’s Evaluation / Feedback Form

Date:

1. Describe in a few words your experience from participating in the program.

2. ldentify 2-3 key learnings that you can apply in the future in your work.

3. Was there anything that you deemed inappropriate regarding the objectives of the program? If

yes, give 2-3 examples.

4. What impact do you think the specific program had on the participants?

5. Please indicate the degree of your disagreement or agreement with the following statements:

Statements

| completely
disagree

| disagree

| neither
agree nor
disagree

| agree

| totally
agree

The expected learning outcomes of the
program were clearly defined.

The program helped most of the
participants master some skill that they
did not have before.

The program met my expectations.

The learning material was appropriate
(multimodal, multilingual, original,
differentiated, relevant).

The proposed activities were relevant,
inclusive and experiential.

In the framework of the program,
participation and interaction of the
students was encouraged.

During the program | had a clear
understanding of my role and | derived
satisfaction from my collaboration with
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the facilitators.

| feel that | can build on the specific
curriculum and extend its learning
outcomes.

Connections were made between the
aims of the 'Our Rights in our Language'
program and the courses | teach.

The time spent on the program was
sufficient.

The facilitators were well prepared and
experienced.

In the future | will seek to participate in
other Education for Democratic
Citizenship / Human Rights Education
programs.

6. In general, how could this particular program be improved?

7. What alternative or additional activities would you suggest to enhance its content?

8. Do you have any additional comments?
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A Small Guide for Adults

9 strong "YES”
+1 absolute "NO"

based on the Convention for the Rights of the Child

Everyone should know ~ Chifdren ':':h..'ﬂ'_:"':'::!#'m‘__ it
about children's rights, i ‘m‘li e Gans
SHHLGNIBE Wi e ) freely on issues that
children have a ‘ﬁ_ ot I :; & .
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Children have the
right to access public
heafth services even

if their parents cannot
pay for them.

Every child has the right
to use their own language
together with other
members of their group,
even if it is not the official
. ; : hY or dominant language of

N :




Rights in Our Languages

A small Guide for Aduits:
parents, guardians, people who work with children,
all of us

More information at:
www.diglosma.gr
www.elix.org.gr

Co-funded by:
Co-funded b BODOSSAKI N q ’;Lj ;
the European ufnon FOUNDAT|0N Spopch

The praject Our Rights in our Language (Ofiol.) is implememed within the framework of the BUILD program. by the implementing pastner
ELEX-Conservation Voluntesrs Greece. BUILD is co-financed by the European Union, through the Citizens. Equality, Rights and Vakses
(CERV) program, the Bodos:ki Foundation and the Cyprus NGO Suppod Center.

Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not necessarily refiect
those of the European Union, the European Education and Cuiture Executive Agency or the Bodossaki Foundation: Neher the European
Union mex the granting authority can be held responsible for them.

Translations of the Guide in: Arabic, English, Farsi, French, Greek, Russian, Somali, Turkish, Ukrainian, Urdu
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https://www.diglosma.gr/gallery/Poster-for-parents_AR.pdf
https://www.diglosma.gr/gallery/Poster-for-parents_EN.pdf
https://www.diglosma.gr/gallery/Poster%20for%20parents_FAR.png
https://www.diglosma.gr/gallery/Poster-for-parents_FR.pdf
https://www.diglosma.gr/gallery/Poster-for-parents_GR.pdf
https://www.diglosma.gr/gallery/Poster-for-parents_RU.pdf
https://www.diglosma.gr/gallery/Poster-for-parents_SOM.pdf
https://www.diglosma.gr/gallery/Poster%20for%20parents_TUR.png
https://www.diglosma.gr/gallery/Poster-for-parents_UK.pdf
https://www.diglosma.gr/gallery/Poster-for-parents_URD.pdf
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